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Abstract 
The use of different types of social software in education has increased in recent years. The purpose of this paper is to analyse the 
topics of blog posts – how student teachers use blogs during their teaching practice and what the content of the posts are. The 
sample consists of 26 student teachers who had the opportunity to use a collective blog during their teaching practice. Their posts 
were analysed by means of a content analysis. The most discussed topics included self-awareness, practice management and the 
teacher’s role. Posts were divided into two types: descriptive and critical, and descriptive posts prevailed.  
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1. Introduction 
Blogs represent one kind of social software that is increasingly employed to enhance communication 
environments in the educational domain (Kim, 2008; Top, Yukselturk & Inan, 2010). There are many studies that 
investigate the use of blogs in different educational activities. For example, Stiler and Philleo (2003), Wheeler and 
Lambert-Heggs (2009) and Yang (2009) examined blogs to encourage reflection; Oravec (2003) explored blogs in 
blended learning initiatives; Chuang (2008) studied the use of blogs as e-portfolios in teacher education, and Wang 
and Hsua’s (2008) research was about using blogs in in-class discussion.  
1.1. Advantages of using blogs  
Using blogs in education activities has many advantages. Blogs may tap into more personalized and warm 
responses than other electronic communication methods, due to the potential for reciprocal self-disclosure (Wheeler 
& Lambert-Heggs, 2009), and student teachers have rated the most beneficial features of blogs to be interactivity, 
the ability to link to other documents, support for a number of goals, ease of use and the capacity to support teaching 
outside class hours (Top et al., 2010). Blogs provide a feature that enable readers to visit the entire posting history; 
therefore, it is easy to track an individual’s learning progress or to maintain a reflective record over a period of time 
(Wang & Hsua, 2008; Wheeler & Lambert-Heggs, 2009; Killeavy & Moloney, 2010). The possibility to 
communicate by blog may be particularly important for trainees in schools in rural areas, where personal contact 
with peers is infrequent (Killeavy & Moloney, 2010; Dickey, 2004) and because learning communities in a blog can 
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help student teachers feel more connected to their professors and classmates (Snyder, 2009). The emergence of 
learning communities in recent years is an interesting pedagogical development in higher education. Various 
strategies have been developed to foster learning communities in an online setting (Yeh, 2010; Santos & Hammond, 
2007; Snyder, 2009). The findings of some studies have revealed that the use of blogs as a discourse tool for small 
group learning communities supported the emergence of community by affording students opportunities to socialize, 
interact and enter into dialogue, seek support and assistance, and express feelings and emotions. This in turn helped 
bridge or prevent feelings of isolation (Dickey, 2004). Mostly, all of these studies suggested that a blog is an 
efficient tool for sharing knowledge and experiences as well as expressing feelings and thoughts. Moreover, the 
ability to share feelings and thoughts is important for supporting student teachers (Capa Aydin & Woolfolk Hoy, 
2005).  
1.2.  Frequency of blog use and the topics in blog posts 
Monitoring student teachers’ blogs has indicated that the use of blogs to reflect on practice is infrequent, and in 
some cases did not occur at all. Teachers used different approaches to describe their expectations of being a teacher. 
Some participants used the blog to post entries on their experiences in school and their concerns about coming to 
terms with classroom teaching issues such as assessment and discipline. The dominant themes centred on their 
initial enthusiasm, the difficulties of the reality of teaching in a full-time capacity and the loneliness and isolation 
associated with classroom teaching (Killeavy & Moloney, 2010). Dickey (2004) identified that learners used the 
blogs to respond to their assignments, but elements of socialization, reports of activities and events, signs of support, 
and reports of feelings and emotions were also evident in the postings. Ben-Peretz and Kupferberg (2007) showed 
that student teachers focused mainly on pedagogical issues and interpersonal relations and that investment in the 
interpersonal sphere may have been conducive to the student teachers’ professional development. Yang (2009) 
carried out a study about using blogs to enhance critical reflection in student teachers. The findings of this study 
showed that there were both descriptive and critical reflections on their own teaching and on others teaching and the 
number of descriptive reflections far exceeded the number of critical ones. Student teachers mostly discussed topics 
connected to theories of teaching, approaches and methods, evaluating teaching, self-awareness and questions about 
teaching. The two instructors who also participated gave feedback and developed their student teachers’ own views 
and capacity for self-criticism and self-reflection. For successful blog integration, instructors should consider the use 
of diverse instructional strategies to support student learning. Furthermore, encouragement and leadership provided 
by the instructor not only motivates students, but also keeps them actively participating (Top et al., 2010).  
Our research was conducted to study the possibilities for using blogs as a means for communication and student 
support in teaching practice at the University of Tartu. Student teachers are grouped and assigned to different 
schools, and typically, the group size in a school is from one to five. Even if the student teachers are assigned to the 
same school, their individual schedules allow few opportunities to meet with each other. In that way, some student 
teachers may feel isolated from their course-mates during the teaching practice. Thus, the use of a blog can help 
student teachers to communicate with other trainees and to express their own experiences and reflections. The 
purpose of our paper is to investigate the content of blog posts, and the research question is: how do student teachers 
use blogs during their teaching practice and what is the content of their postings. It is necessary to know the content 
of what student teachers write on their blog, how it is connected with teaching and practice and whether these posts 
are just descriptive or also critical.  
2. Method 
The sample consisted of 26 student teachers (23 women and 3 men), who were taking their teaching practice 
during the 2007/08 academic year at the University of Tartu. The students were selected according to their major 
subject, practice-school, age, sex, blog experience and motivation in way that was representative of the population. 
The average age of the participants was 25.0 years (SD = 3.39). Six participants had previous experiences with 
blogging. 
The data for this study was gathered using student teachers’ postings and comments on the blog. The practice 
lasted for 10 weeks at our university. All the participants of the study had an opportunity to use the blog 
(https://www.blogger.com) during their teaching practice. Participants used a collective blog for reflecting and 
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sharing their experiences. There were no specific tasks to complete on the blog – they were simply asked to use the 
blog voluntarily to write about topics they wanted to share with the others or to ask questions of the others. One of 
the supervisors participated in the blog as well. The importance and necessity of the instructor participating in the 
blog has been discussed in several papers (Top et al., 2010; Yang, 2009). The blog was closed and only the 
participants of the study and the supervisor could read and write on this blog. 
Postings by student teachers were coded according to the study by Yang (2009). However, as Yang (2009) 
focused on the student teachers’ discussion of the teaching process, a modification of this framework to fit the 
interests of this study, focusing especially on views on topics related to the teaching practice and blogging resulted 
in the following categories and subcategories:  
(1) Theories of teaching (T1): Comments made or posted by the student teachers about: a) the use of methods 
and theories in the classroom, and b) questions about teaching;  
(2) Activities of the teacher (T2): Student teachers’ expressions on the blog about: a) the activities of the teacher, 
and b) the activities of the class leader;  
(3) Students (T3): Postings and comments about: a) the description of the whole class, and b) the description of 
individual students;  
(4) Teaching practice (T4): Comments made or posted by the teacher trainees about: a) the management of 
practice, b) the process of practice, and c) the task of practice;  
(5) Self-awareness (T5): Postings and comments based on a) self-consciousness, and b) analysis of own skills 
and knowledge;  
(6) Blogging (T6): Discussions about: a) the use of the blog, and b) creating a sense of community. 
 
All these posts were categorized as descriptive or as critical. The critical writings contained contradictions, 
justifications, diagnoses of problems, alternative solutions, argumentations and recognitions of personal growth. 
In the analysis one post could fit into different categories. Coding was executed by two independent researchers. 
The Kappa coefficient of agreement among the researchers was .77. Where the researchers disagreed about the 
categories, negotiation was pursued with three researchers until a consensus was reached.  
3. Results 
The average number of posts was 3.1 per student teacher (min 1 and max 8 posts), and the average length of the 
posts was 669 letter spaces (119 words). Table 1 shows the topics and number of student teacher discussions on the 
blog. Generally, there were both descriptive and critical reflections on each main category, but there were no posts 
on subcategory questions about the teaching and only critical posts in the subcategory analysis of own skills and 
knowledge. Of the main categories, teaching practice was the most frequent topic, followed by self-awareness. The 
least frequent topic was theories of teaching. There were more critical than descriptive posts on the main category 
self-awareness and on the subcategories management of practice, tasks of practice and analysis of own skills and 
knowledge. 
Table 1. Topics and number of student teachers’ descriptive and critical discussions on the blog 
Topic category and subcategory Descriptive Critical Total posts 
(T1) Theories of teaching 4 3 7 
(T1a) Use of methods and theories in the 
classroom 
4 3 7 
(T1b) questions about teaching 0 0 0 
(T2) Activities of the teacher  8 7 15 
(T2a) activities of the teacher 6 4 10 
(T2b) activities of the class leader 2 3 5 
(T3) Students 12 3 15 
(T3a) description of the whole class 6 2 8 
(T3b) description of individual students 6 1 7 
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(T4) Teaching practise 16 13 29 
(T4a) management of practice  3 *6 9 
(T4b) process of practice 12 4 16 
(T4c) task of practice 1 *3 4 
(T5) Self-awareness  9 *12 21 
(T5a) self-consciousness 9 8 17 
(T5b) analysis of own skills and knowledge 0 *4 4 
(T6) Blogging  11 2 13 
(T6a) use of the blog 4 1 5 
(T6b) creating a sense of community 7 1 8 
* indicates where the number of critical posts was greater than the number of descriptive posts 
4. Conclusion 
The use of blogs enables student teachers to exchange and reflect their ideas any time they want. The topics they 
wrote about on the blog varied. Student teachers in our study most frequently wrote about the teaching practice, 
which includes its management, process and the tasks during this period. This finding is similar to Killeavy and 
Moloney (2010), where the reality of teaching was one of the dominant themes. Because reality was connected 
mostly with teaching practice for the participants of this study, most of the posts were connected with that topic. But 
mostly topics were related to teaching, students and teachers. Ben-Peretz and Kupferberg (2007) have also found 
that student teachers mainly focused on pedagogical issues. Our results are also similar to Dickey’s (2004) findings, 
which showed that student teachers have written quite often about activities and events of being a teacher. They are 
also similar to Yang (2009), who found that student teachers frequently discussed topics of self-awareness. But our 
results are contrary to Yang’s results. Our student teachers did not write mostly about theories and methods of 
teaching or questions about teaching – this category was the least reflected on the blog according to our results. 
Similarly to Yang (2009), the results in our study also showed that the number of descriptive exceeded the number 
of critical reflections. 
There were both descriptive and critical reflections on their own teaching. We have found that student teachers 
are more ready to criticize their own teaching, skills or knowledge than those of others. Yang (2009) has shown 
similar results. It is positive that student teachers were quite self-conscious and have analysed their own skills and 
knowledge critically. This leads trainees to reflection, which is very important in a teacher’s professional 
development. Additionally, the student teachers in our study criticized the management of practice. Some writings 
were directed to the blogging environment and creating a sense of community, which is a good start to fostering 
learning communities in online settings, the importance of which several authors have emphasized (Yeh, 2010; 
Snyder, 2009). The least mentioned category (theories of teaching) may indicate that student teachers are not yet 
very able to integrate theory into practice. 
There are some papers that also study the content of blog posts (e.g. Ben-Peretz & Kupferberg, 2007; Yang, 
2009), but in these other studies, the students had to complete certain tasks on the blog. In this study, the blog was 
used as a voluntarily tool for supporting the student teachers during their teaching practice, and the results of the 
study indicate that even if the blogging is not compulsory and the student teachers’ are free to choose the topic they 
write on, all the topics were related to teaching and the practice. Our experience with blog use during the teaching 
practice showed that student teachers use this media purposefully and also to critically discuss different themes. 
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